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Appendix IV 
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Appendix V 
Demographic Breakdown Academic Year 2003-04 

Comparing Population and Sample Data by Race/Ethnicity and Gender 
Faculty, Graduate Students (PhD students only), and Undergraduates 

 
Faculty  

Population =  
 

1749 Sample (Population) =  
# of respondents =  
Response Rate =  

1749 
615 
36% 

Male 1,355(77%) Male 421(68%) 
Female 394(23%) Female 192(32%) 
Underrepresented Minority 108(6%) Underrepresented Minority 50(8%) 
Non-minority 1,641(94%) Not-underrepresented 

minority 
567(92%) 

Graduate Students 

Population =  
 

7,800 Sample =  
# of respondents = 
Response Rate = 

1232 
272 
22% 

Male 5,007 (64%) Male 138(56%) 
Female 2,793 (36%) Female 131(44%) 
Underrepresented Minority 656 (9%) Underrepresented Minority 100(41%) 
Non-minority 7130 (91%) Not-underrepresented 

minority 
152(59%) 

Doctoral Students (PhD students only) 

Population =  
 

3972 Sample =  
 

219 

Male 2571(65%) Male 114(53%) 
Female 1401(35%) Female 102(47%) 
Underrepresented Minority 263(7%) Underrepresented Minority 83(41%) 
Non-minority 3681(93%) Not-underrepresented 

minority 
120(59%) 

Undergraduate Sample 
(Juniors and Seniors) 
Population =  
  

3287 Sample =  
# of respondents =  
Response Rate =  

1408 
395 
28% 

Male 3287(50%) Male 168(42%) 
 

Female 1658(50%) Female  226(57%) 
Underrepresented Minority 695 (21%) Underrepresented Minority 173(44%) 
Non minority 2583 (79%) Not-underrepresented 

minority 
222(56%) 

Definitions: 
Underrepresented minority: American Indian/Alaskan Native, Black/African American, Latin 
American/Latino, Mexican American/Chicano, Puerto Rican American, Other Hispanic American 
Non-minority (Not underrepresented minority) minority: All others in population except 
underrepresented minority.  Asian and Asian-Americans are included in this population as are 
international respondents.  In both the population and sample for this study, some students do not 
identify their race/ethnicity and hence are not included in either the underrepresented minority or 
the non-minority groups. 
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Appendix VI 
Significant Race/Ethnicity and Gender Findings 
Section A: Decision to Attend Graduate School 

 
Items for which Underrepresented Minorities Responses Differ Significantly from the 

Responses of Non-Minorities. 
Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Means  

(Level of 
Significance) 

Directionality 

Section A: Decision to Attend Graduate School 

Graduate 
Students 

I-1dG.  To what extent did the 
following persons have a 
positive or negative influence 
on your decision to attend 
graduate school? 

d. non-graduate school related 
employer 

3.59, 3.28 

(<.05) 

Underrepresented minority 
graduate students were 
significantly more likely than non-
minority graduate students to be 
positively influenced to attend 
graduate school by an non-school 
related employer 

 

Graduate 
Students 

I-8G.  To what extent did the 
following factors and 
experiences have a positive 
or negative influence on your 
decision to attend graduate 
school?  

e. Availability of funding for 
graduate school 

f. Access to career 
opportunities because of 
graduate degree 

 

 

 

 

e. 3.66, 3.36 

(<.01) 

f. 3.39, 3.64 

(<.01) 

Underrepresented minority 
graduate students were 
significantly more likely than non-
minority graduate students to be 
positively influenced to attend 
graduate school by having funding 
made available for graduate school 
and because of the access to 
career opportunities that it will 
provide. 

Under-
graduate 
Students 

I-11UG.  Currently, how 
prepared do you feel for 
graduate school? 

2.41, 2.61 

(<.01) 

Underrepresented minority 
undergraduates were 
significantly more likely to feel 
unprepared for graduate school 
than non-minority undergraduates. 

 
 

Items for which Female Responses Differ Significantly from the Responses of Males. 
Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Level of 
Significance 

Directionality 

Section A: Decision to Attend Graduate School 

Graduate 
Students 

I-3bG.  To what extent did the 
following persons have a 
positive or negative influence 
on your decision to attend 
graduate school? 

b. other faculty member 

<.01 Female graduate students were 
significantly more likely than non-
minority graduate students to be 
positively influenced to attend 
graduate school by non-advisor 
faculty member.   
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Appendix VII 
Significant Race/Ethnicity and Gender Findings 

Section B: Graduate School Experience 
 

Items for which Underrepresented Minorities Responses Differ Significantly from the 
Responses of Non-Minorities. 

Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section B: Graduate School Experience 

Faculty II-4kF. How satisfied were 
you with the following 
elements of your experience 
with your primary advisor in 
graduate school?  

k.  Your overall relationship with 
your advisor 

3.65, 3.47 

(<.01) 

Underrepresented minority 
faculty were significantly more 
satisfied with their overall 
relationship with their advisor while 
they were in graduate school than 
non-minority faculty. 

 

 
Items for which Female Responses Differ Significantly from the Responses of Males. 

Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section B: Graduate School Experience 

Faculty II-2F.  When you began your 
graduate program, how 
prepared did you feel you 
were?   

2.87, 3.11 

(<.05) 

Female faculty members were 
significantly less likely than male 
faculty to report that they felt 
prepared when they began their 
graduate program. 

Graduate 
Students 

III-26G.  How would you 
assess your academic ability 
in your field?   

2.23, 2.25 

(<.01) 

Female graduate students were 
significantly less likely than male 
graduate students to feel 
academically capable in their field 

Faculty II-6F.  How stressful was 
graduate school for you?  

2.04, 2.27 

(<.01) 

Female faculty were significantly 
more likely than male faculty to 
feel stressed in their graduate 
program.   

Graduate 
Students 

V-1G. Since beginning your 
graduate program, how often 
do you…feel stressed 

3.83, 3.54 

(<.01) 

Female graduate students were 
significantly more likely than male 
graduate students to feel stressed   

Faculty II-7F. Did you ever consider 
dropping out of graduate 
school? 

1.26, 1.14 

(<.01) 

Female faculty were significantly 
more likely than male faculty to 
consider dropping out of graduate 
school.   
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Appendix VIII 
Significant Race/Ethnicity and Gender Findings 

Section C: Interest in Academic Careers 
 

Items for which Underrepresented Minorities Responses Differ Significantly from the 
Responses of Non-Minorities. 

Faculty, Doctoral Students and Undergraduate Student 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section C: Interest in Academic Careers 

Faculty I-7F.  Was there an event(s) 
or experience (s) that 
crystallized your decision to 
pursue an academic career?  

 

1.52, 1.38 

(<.05) 

Underrepresented minority 
faculty were significantly more 
likely than non-minority faculty to 
report that an event or experience 
crystallized their decision to pursue 
an academic career. 

Graduate 
Students 

II-17G. What, if anything, do 
you see as potential 
obstacles to your becoming a 
college or university 
professor?   

b. I do not feel intelligent 
enough. 

f. Issues related to my 
race/ethnicity 

 

 

 

 

b. .130, .217 
(<.05) 

f. .280, .046 
(<.01) 

Underrepresented minority 
graduate students were 
significantly more likely than non-
minority graduate students to report 
that they consider not feeling 
intelligent enough and issues of 
race/ethnicity are obstacles to 
becoming a professor. 

Under-
graduate 
Students 

II-17UG. What, if anything, do 
you see as potential 
obstacles to your becoming a 
college or university 
professor?   

f. Issues related to my 
race/ethnicity 

 

 

 

 

 

 

f. .235, .095 
(<.01) 

Underrepresented minority 
undergraduate students were 
significantly more likely than non-
minority undergraduate students to 
report that they consider 
race/ethnicity issues to be an 
obstacle to becoming a professor. 

Underrepresented minority females 
were significantly more likely (to the 
<.01 level) than underrepresented 
minority males to report that issues 
related to race/ethnicity are 
potential obstacles to becoming a 
college or university professor. 

Graduate 
Students 

II-18G. What, if anything, do 
you see as potential 
obstacles to your being 
successful as a college or 
university professor?  

f. Issues related to my 
race/ethnicity 

 

 

 

 

f. .170, .026 
(<.01) 

Underrepresented minority 
graduate students were 
significantly more likely than non-
minority graduate students to report 
that they consider race/ethnicity 
issues to be an obstacle to being 
successful as a professor. 
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Items for which Underrepresented Minorities Responses Differ Significantly from the 
Responses of Non-Minorities. 

Faculty, Doctoral Students and Undergraduate Student (continued) 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section C: Interest in Academic Careers 

Graduate 
Students 

II-20dG. To what extent are 
the following aspects of 
being a college or university 
professor appealing to you? 

d. Applying academic 
knowledge to society in 
important and relevant ways 

n. Obtaining research funding 

t. The ability to start your own 
company 

 

 

 

 

d. 3.66, 3.53 
(<.05) 

n. 2.12, 1.78 
(<.01) 

t. 2.23, 2.58 
(<.01) 

 

Underrepresented minority 
graduate students were 
significantly more likely than non-
minority graduate students to report 
that applying academic knowledge 
in important and relevant ways, and 
obtaining research funding are 
appealing aspects of being a 
professor.  

Underrepresented minority 
graduate students were 
significantly less likely than non-
minority graduate students to report 
that starting your own company is 
an appealing aspect of being a 
professor. 
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Items for which Female Responses Differ Significantly from the Responses of Males. 
Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section C: Interest in Academic Careers 

Graduate 
Students 

II-17G. What, if anything, do 
you see as potential 
obstacles to your becoming a 
college or university 
professor?   

e. Issues related to my gender 

f. Issues related to my 
race/ethnicity 

 

 

 

e. .259, .022 
(<.01) 

f. .160, .116 
(<.01) 

Female graduate students were 
significantly more likely than non-
minority graduate students to report 
that they consider gender and 
race/ethnicity issues to be obstacles 
to becoming a professor. 

Under-
graduate 
Students 

II-16UG. What, if anything, do 
you see as potential 
obstacles to your becoming a 
college or university 
professor?   

Issues related to my gender 

 

 

.208, .012 

(<.01) 

Female undergraduates were 
significantly more likely than male 
undergraduate students to report 
that gender issues are an obstacle 
to becoming a professor. 

Graduate 
Students II-18G. What, if anything, do 

you see as potential 
obstacles to your being 
successful as a college or 
university professor?  

e. Issues related to my gender 

i. Work and family issues 

 

 

 

e. .221, .014 
(<.01) 

i. .076, .014 
(<.05) 

Female graduate students were 
significantly more likely than male 
graduate students to report that 
gender issues and work and family 
issues are obstacles to being 
successful as a professor. 

Under-
graduate 
Students 

II-17UG.  What, if anything, do 
you see as potential 
obstacles to your being 
successful as a college or 
university professor?  

Issues related to my gender 

  

 

 

.239, .006 (<.01) 

Female undergraduate students 
were significantly more likely 
than male undergraduate students 
to report that gender issues were an 
obstacle to being successful as a 
professor. 
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Items for which Female Responses Differ Significantly from the Responses of Males. 
Faculty, Doctoral Students and Undergraduate Students (Continued) 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section C: Interest in Academic Careers 

Graduate 
Students 

II-20G. To what extent are the 
following aspects of being a 
college or university 
professor appealing to you? 

a. Teaching Undergraduates 

d. Applying academic 
knowledge to society in 
important and relevant ways 

e. Being a mentor 

 

p. The ability to raise a family 

 

q. The ability to lead a balanced 
life 

t. The ability to start your own 
company 

 

 

 

 

 

a. 3.40, 3.18 
(<.01) 

d. 3.66, 3.48 
(<.05) 

 

e. 3.64, 3.36 
(<.01) 

p. 2.52, 2.80 
(<.05) 

 

q. 2.57, 2.78 
(<.01) 

t. 2.24, 2.62 
(<.01) 

 

 

Female graduate students were 
significantly more likely than male 
graduate students to report that 
teaching undergraduates, applying 
academic knowledge in important 
and relevant ways and being a 
mentor are appealing aspect of 
being a professor.   

Females were less likely to report 
that the ability to raise a family, the 
ability to lead a balanced life and 
the ability to start your own 
company were appealing aspects of 
being a professor. 

Under-
graduate 
Students 

II-19UG. To what extent are 
the following aspects of 
being a college or university 
professor appealing to you? 

a. Teaching Undergraduates 

 

d. Applying academic 
knowledge to society in 
important and relevant ways 

 

n obtaining research funding 

 

t. The ability to start your own 
company 

 

 

 

a. 3.16, 3.36 
(<.01) 

d. 3.57, 3.30 
(<.01) 

 

n. 2.23, 2.00 
(<.01) 

t. 2.58, 2.81 
(<.01) 

 

 

Female undergraduate students 
were significantly more likely 
than male undergraduate students 
to report that applying academic 
knowledge in important and 
relevant ways and obtaining 
research funding are appealing 
aspect of being a professor.   

Female undergraduate students 
were less likely than male students 
to report that teaching 
undergraduates and the ability to 
start your own company were 
appealing aspects of being a 
professor. 
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Appendix IX 
Significant Race/Ethnicity and Gender Findings 

Section D: Academic Career Experiences 
 

Items for which Underrepresented Minorities Responses Differ Significantly from the 
Responses of Non-Minorities. 

Faculty, Doctoral Students and Undergraduate Student 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section D: Academic Career Experiences 

Faculty III-2fF.  How significant of a 
challenge are/were the 
following obstacles for you in 
your academic career?  

f. the tenure and promotion 
process 

k. issues related to my ethnicity 

 

 

 

f. 1.68, 1.94 
(<.05) 

k. 2.02, 2.86 
(<.01) 

Underrepresented minority 
faculty were significantly more 
likely than non-minority faculty to 
find the tenure process and issues 
related to ethnicity/race to be 
obstacles in their academic career. 

Underrepresented minority females 
were significantly less likely than 
underrepresented minority males 
(to the .03 level) to consider issues 
related to their race and ethnicity a 
challenge in their academic career. 

Faculty III-4aF.  How satisfied are you 
with the following aspects of 
being an academic?  

a. the process of tenure and 
promotion 

 

 

2.71, 3.12 (<.05) 

Underrepresented minority 
faculty were significantly less 
likely than non-minority faculty with 
the process of tenure and 
promotion.   

Underrepresented minority females 
were significantly less likely than 
underrepresented minority males 
(to the <.01 level) to be satisfied 
with the process of tenure and 
promotion.   

Faculty III-8cF. How important are the 
following to career success 
at Stanford?  

c. Understanding the unspoken 
rules of academia 

j. Having the right mentor 

n. Being able to negotiate well 

p. Being liked by your 
colleagues 

 

 

c. 3.50, 3.05 
(<.01) 

j. 3.44, 3.08 
(<.01) 

n. 3.30, 3.03 
(<.01) 

p. 3.17, 3.04 
(<.05) 

Underrepresented minority 
faculty were significantly more 
likely than non-minority faculty to 
consider that understanding the 
unspoken rules of academia, having 
the right mentor, being able to 
negotiate well and being liked by 
one’s colleagues are important to 
academic career success at 
Stanford. 

Underrepresented minority females 
were significantly less likely than 
underrepresented minority males 
(to the .03 level) to consider 
“understanding the spoken rules of 
academia” to be important to career 
success at Stanford.   
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Items for which Female Responses Differ Significantly from the Responses of Males. 

Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section D: Academic Career Experiences 

 

 

 

Faculty 
III-2F.  How significant of a 
challenge are/were the 
following obstacles for you in 
your academic career?  

f. the tenure and promotion 
process 

g. The politics of academia 

h. The need to relocate for 
career advancement 

i. Issue related to my gender 

j. Family obligations 

k. Issues related to my 
race/ethnicity 

l. Lack of support from family 
and friends 

m. concern about not 
succeeding 

n. Not having the requisite skills 

o. Not feeling intelligent enough 

p. Not feeling dedicated enough 
to my field 

 

 

 

 

 

 

f. 1.76, 1.99 
(<.01) 

g. 1.71, 2.08 
(<.01) 

h. 2.23. 2.42 
(<.05) 

i. 2.05, 2.94 
(<.01) 

j. 1.80, 2.08 
(<.01) 

k. 2.66, 2.84 
(<.01) 

l. 2.77, 2.89 
(<.01) 

m. 2.15, 2.39 
(<.01) 

n. 2.48, 2.72 
(<.01) 

o. 2.48, 2.70 
(<.01) 

p. 2.65, 2.82 
(<.01) 

 

 

Female faculty were significantly 
more likely to report that the tenure 
and promotion process, the politics 
of academia, the need to relocate 
for career advancement, issue 
related to my gender, family 
obligation, issues related to my 
race/ethnicity, lack of support from 
family and friends, concern about 
not succeeding, not having the 
requisite skills, not feeling intelligent 
enough and not feeling dedicated 
enough to my field to be obstacles 
to them in their academic career. 

When comparing female parents to 
male parents, female parents were 
significantly more likely to report 
that most of these same items were 
challenges to their academic 
career.  (i. <.01, k. <.01, m. <.01, n. 
<.01, o. <.01, and p. <.01).  No 
significant differences were found 
between female parents and female 
non-parents.  
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Items for which Female Responses Differ Significantly from the Responses of Males. 

Faculty, Doctoral Students and Undergraduate Students (continued) 

Population Item Number and Description Means (Level of 
Significance) 

Directionality 

Section D: Academic Career Experiences 

Faculty III-4F.  How satisfied are you 
with the following aspects of 
being an academic?  

a. the process of tenure and 
promotion 

b. the salary levels in academia 

c. the ability to augment income 
with work outside the university 

d. academic work load 
expectations 

h. the ability to balance work 
and family 

 

 

a. 2.73, 2.66 
(<.01) 

b. 2.66, 2.93 
(<.01) 

c. 3.05, 3.49 
(<.01) 

d. 2.73, 3.20 
(<.01) 

h. 3.11, 3.39 
(<.05) 

Female faculty were significantly 
less likely than male faculty to be 
satisfied with the salary levels in 
academia, the ability to augment 
income with work outside the 
university, and the ability to balance 
work and family. 

On the other hand, faculty women 
were significantly more likely 
than male faculty to be satisfied 
with the process of tenure and 
promotion and the academic 
workload expectations.  

Male parents were significantly 
more likely than female parents to 
report satisfaction with the ability to 
augment their income with outside 
work (<.01) and academic workload 
expectations (<.01).  No significant 
differences were found between 
female parents and female non-
parents 

Faculty III-7. From your experiences, 
how difficult was the tenure 
process?  

2.36, 2.77 (<.05) Female faculty were significantly 
more likely than male faculty to 
report that the tenure process was 
difficult.   

Faculty III-8F. How important are the 
following to career success 
at Stanford? 

c. understanding the unspoken 
rules of academia 

h. having good social skills 

j. having the right mentor 

k. being confident 

l. being part of the informal 
network in your department 

n. being able to negotiate well 

p. being liked by your 
colleagues 

 

 

c. 3.38, 2.96 
(<.01) 

h. 3.01, 2.95 
(<.05) 

j. 3.30, 3.03 
(<.01) 

k. 3.32, 3.17 
(<.05) 

l. 3.24, 2,96 
(<.01) 

n. 3.28, 2.95 
(<.01) 

p. 3.15, 3.00 
(<.05) 

Female faculty were significantly 
more likely than male faculty to 
report that understanding the 
unspoken rules of academia, having 
good social skills, having the right 
mentor, being confident, being part 
of the informal network in your 
department, being able to negotiate 
well, and being liked by your 
colleague are important to career 
success at Stanford. 

Female parents were significantly 
more likely to report that most of 
these same items were important to 
career success at Stanford.  (c. 
<.01, j. <.01, k. <.01, l. <.01,and n. 
<.01).  No significant differences 
were found between female parents 
and female non-parents. 
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Items for which Female Responses Differ Significantly from the Responses of Males. 
Faculty, Doctoral Students and Undergraduate Students (continued) 

Population Item Number 
and Description 

Means 

(Level of 
Significance) 

Directionality 

Section D: Academic Career Experiences 

Faculty III-10. In general, 
how stressful 
has your 
academic career 
been?  

 

1.89, 2.25 
(<.05) 

Female faculty were significantly more 
likely than male faculty to report that their 
academic career has been stressful. 
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Appendix X 
Significant Race/Ethnicity and Gender Findings 

Section E: Work and Family 
 

Items for which Underrepresented Minorities Responses Differ Significantly from the 
Responses of Non-Minorities. 

Faculty, Doctoral Students and Undergraduate Student 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section E: Work and Family 

Graduate 
Students 

IV-2G.  How committed are 
you to pursuing a career 
upon graduation or 
completion of post-doctoral 
studies?  

 

3.66, 3.56 (<.05) Underrepresented minority 
graduate students were 
significantly more likely than non-
minority graduate students to report 
that they are committed to pursuing 
a career upon completion of their 
studies.   

Graduate 
Students IV-8G.  What type of effect do 

you think parenthood may 
have on your career?   

 

2.92, 3.28 (<.05) Underrepresented minority 
graduate students were 
significantly less likely than non-
minority graduate students to report 
that they think parenthood will have 
a negative effect on their career.   
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Items for which Female Responses Differ Significantly from the Responses of Males. 
Faculty, Doctoral Students and Undergraduate Students 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section E: Work and Family 

Graduate 
Students 

IV-2G.  How committed are 
you to pursuing a career 
upon graduation or 
completion of post-doctoral 
studies?  

 

3.69, 3.47 (<.01) Female graduate students were 
significantly more likely than male 
graduate students to report that 
they are committed to pursuing a 
career upon completion of their 
studies.   

Graduate 
Students 

IV-5G.  How much of an 
impact do your family 
commitments (including 
marriage, child care and elder 
care) have on your school 
and work commitments?  

2.28 , 2.13 (<.05) Female graduate students were 
significantly more likely than male 
graduate students to report that 
their family commitments will have 
an impact on their school and work 
commitments.   

Graduate 
Students IV-7G.  Do you envision any 

problems in the timing of 
children and career demands  

 

2.70, 2.05 (<.05) Female graduate students were 
significantly more likely than male 
graduate students to report that 
they envision problems with the 
timing of children and career 
demands.   

Under-
graduate 
Students 

IV-3UG.  Do you envision any 
difficulty integrating your 
career plans with a 
family/personal life?  

 

1.74, 1.57 (<.05) Female undergraduates were 
significantly more likely than male 
undergraduates to report that they 
envision difficulty integrating your 
career plans with a family/personal 
life? 

Graduate 
Students 

IV-8G.  What type of effect do 
you think parenthood may 
have on your career?  

 

2.69, 2.20 (<.05) Female graduate students were 
significantly more likely than male 
graduate students to report that 
they expect a negative effect of 
parenthood on their career. 

Under-
graduate 
Students 

IV-7UG.  What type of effect 
do you think parenthood may 
have on your career?  

 

2.48, 2.16 (<.05) Female undergraduates were 
significantly more likely than male 
undergraduates to report that they 
expect a negative effect of 
parenthood on their career. 
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Appendix XI 
Significant Tenure/Non-Tenure Findings 

 
Items for which Tenure Faculty Responses Differ Significantly from the Responses of Non-

tenured faculty. 

Population Item Number and Description Means 

(Level of 
Significance) 

Directionality 

Section D: Academic Career Experiences 

Faculty III-3F.  To what extent do you 
find the following aspects of 
being an academic 
enjoyable? How significant of 
a challenge are/were the 
following obstacles for you in 
your academic career?  

a. Teaching undergraduates 

a. 3.92, 4.15 
(<.05) 

Tenure faculty were significantly 
more likely than non-tenured 
faculty to report that they find 
teaching undergraduates to be 
enjoyable.  

 

Faculty III-8F. How important are the 
following to career success 
at Stanford? 

c. understanding the unspoken 
rules of academia 

h. having good social skills 

j. having the right mentor 

l. being part of the informal 
network in your department 

o. being able to give and 
receive feedback well 

p. being liked by your 
colleagues 

 

 

 

c. 3.18, 3.03 
(<.05) 

h. 3.03, 2.89 
(<.05) 

j. 3.23, 2.95 
(<.01) 

l. 3.12, 2.95 
(<.01) 

o. 3.11, 2.98 
(<.05) 

p. 3.12, 2.99 
(<.05) 

Non-tenured faculty were 
significantly more likely than 
tenured faculty to report that 
understanding the unspoken rules 
of academia, having good social 
skills, having the right mentor, being 
part of the informal network in your 
department, being able to give and 
receive feedback well, and being 
liked by your colleague are 
important to career success at 
Stanford. 

 

Faculty III-10. In general, how 
stressful has your academic 
career been?  

 

1.83, 2.27 (<.01) Non-tenured faculty were 
significantly more likely than 
tenured faculty to report that their 
academic career has been 
stressful. 

Faculty III-11. To what extent are you 
satisfied with the way that 
your academic career has 
turned out or is evolving? 

 

4.72, 5.05 (<.05) Tenured faculty were 
significantly more likely than non-
tenured faculty to report that they 
are satisfied with the way that their 
career has turned out or is evolving.   

 
 

 




